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What is engaged reading, and how is it connected to not only students’ reading comprehension 
and growth, but also their wellbeing?  This session is based on the outcomes of research—
involving hundreds of interviews and years of observa=ons of classroom life—that focused on 
the experiences of students whose teachers arranged for them to rou=nely read and talk about 
compelling books of their choice. Beyond reading substan=ally more than they had previously, 
reading substan=ally more strategically than before, and improving state test scores, they 
reported posi=ve changes in their social, emo=onal, and intellectual lives that they aBributed to 
reading, the kinds of books they read and the conversa=ons those books provoked.   

Features of ELA classrooms that produced engaged readers: 

• Teachers priori=zed engaged reading; =me to read every day 

• Choice among personally relevant books that served as core of curriculum 

• 150-200 books per class, no more than three copies of any =tle 

• Instruc=on woven into teacher read alouds 

• Students encouraged to talk about books 

• No strings aBached. No comprehension ques=ons. 

• Distributed teaching within the community 

• These features made it possible for students to experience, simultaneously, a sense of 
autonomy, a sense of competence, and a sense of relatedness (Ryan & Deci, 2000) 

Students reported the following kinds of growth, which they a=ributed to their reading 
experiences: 

o Growth in reading achievement (including cri=cal subgroups) 
o Growth in reading strategic behavior 
o Substan=al increase in volume of reading 
o Substan=al increase in student-ini=ated talk, with each other, teachers, friends, and 

family members, both in and out of school 
o Posi=ve shiVs in perspec=ves on family 
o Socio-emo=onal growth 



o Growth in agency over life-narra=ves/future 
o Moral growth 
o ShiVs in happiness/mental well-being 
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