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Description

Discover a variety of high-impact routines designed to support
writing about reading in the adolescent classroom. Focused on
practical strategies, the session will cover effective note-taking

techniques, summarization practices and how to leverage text
structures to improve both comprehension and writing skills.
Educators will walk away with actionable tools to help students
engage more deeply with texts, enhance their understanding, and
strengthen their ability to articulate their thoughts through writing.
This session will provide invaluable techniques to foster stronger
literacy outcomes in the classroom.




Goals for the Session

By the end of our time today we will be able to complete the following.

|dentify and practice
high-impact

writing-about-reading

routines—note-taking,

summarization, and
response writing—to
help adolescents
make meaning from
complex texts.

Understand how text
structures can be
leveraged to
strengthen both
reading comprehension
and written expression,
and apply at least one
strategy that helps
students organize ideas
from text more
effectively.

Leave with actionable,

classroom-ready tools

that increase student
engagement with
texts and improve

students’ ability to
clearly articulate
understanding through
writing across content
areas.




High Leverage Routines

———————————————————————————————————————————————————————————————————————————————————

/

What is an “instructional routine”?

e A structure for teaching and learning through explicit and
predictable steps, typically including modeling and
practice opportunities through a gradual release of
responsibility (i.e., “l do,” “we do,” “you do”)

e Intended to be repeated reqularly, over time, with different
instructional goals
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High Leverage Routines

/

What makes a routine “high leverage™?
e Supported by a body of research or evidence
e Resource agnostic

e Spans multiple grade levels/ability levels

W omEm o mmm w mmm s s R mm s MmN mEm R M R EEm R M N EEm R M A R mmm A R o
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e Could be used in different contexts (whole group vs. small
\ group, different content areas) i

--------------------------------------------------------------------------------



Reflect...

Jot down roadblocks that
you encounter with your
writers, specifically when it
comes to writing about
reading.

@ CESA-



Text Structures




e Students often experience greater
=Y difficulty comprehending and
writing about informational texts
because they are less familiar with
nonfiction text structures and the
organizational demands they place
on readers.”

— Duke, Pearson, & Cervetti

CESAs
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TEXT STRUCTURE STARTS WITH KNOWLEDGE @ CESA
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- Cultural and Linguistic Knowledge
X *everyday experiences* )
4 N

Strategic Knowledge
*useful processes that help understand and think deeply*

7
\

Textual Knowledge
*genre, structures, features that help integrate information*

N

Word Knowledge
*phonics, morphology, vocabulary that help make connections to
the larger meaning*

Content Knowledge
*expertise in content that helps understand new information*




TEXT STRUCTURE STARTS WITH KNOWLEDGE (5Z)) CESAs

[ Textual Knowledge ]

*genre, structures, features that help integrate information*

&
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MICROSTRUCTURE . MACROSTRUCTURE

Words & Syntax Chosen ot s : - Organization of Ideas Chosen
by Author to Convey Meaning >~ ‘ ._ by the Author to Convey Meaning
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TEACHING INFORMATIONAL TEXT

Opportunities for Explicit Instruction

Explicitly teach common text
features, including

e Where to find them

e What their purpose is

e How they connect to learning-
and therefore comprehension of
the text

Building Background

Knowledge

Text Features to

Support Text
Structure

Rationale: Skilled readers know and use the text features typically found in informational text. They
know where to find them, what their purpose is, and their connection to learning- which is the goal of
comprehending informational text. Furthermore, previewing and attending to text features cues readers to the

text’s structure, organization, and content- which is critical to identifying the main idea and key details.

Title

Table of
Contents

Chapter/
Section Titles

Front of the book
or top of article

Front of the book

Throughout
the text

Identifies the major topic of the text;
provides a “mini summary” for the reader

Introduces the reader to the
organization and content of the text

Introduces the reader to the main topic
for this section of the text

What will | be learning
about?

What information about
this topic will | learn
about?

Where will | find
informationon ___?

What is the main topic for
this section?

What will | learn about in
this section?


https://drive.google.com/file/d/1yOYzvXYRcipUUIHTzy4IczRrsKARyDU8/view?usp=drive_link

TEACHING INFORMATIONAL TEXT
Opportunities for Explicit Instruction

Building Background

Rationale: Skille

Model and provide guided practice
previewing text features to focus
attention on the structure, craper
organization, and content of the text.

Headings/
Subheadings

Knowledge

Text Features to
Support Text

Front of the book
or top of article

Front of the book

Throughout
the text

Within the
chapters or sections
of the text

Identifies the major topic of the text;
provides a “mini summary” for the reader

Introduces the reader to the
organization and content of the text

Introduces the reader to the main topic
for this section of the text

Guides the reader through topics and
related main ideas

What will | be learning
about?

What information about
this topic will | learn
about?

Where will | find
informationon ___?

What is the main topic for
this section?

What will | learn about in
this section?

How can | find the topics
I will learn about in this
section?

« How can | find the

important ideas about the


https://drive.google.com/file/d/1yOYzvXYRcipUUIHTzy4IczRrsKARyDU8/view?usp=drive_link

TEACHING INFORMATIONAL TEXT
Opportunities for Explicit Instruction

Building Background

Knowledge

Structure

From teaching text features as |
an end...

or top of article

Table of

Front of the book
Contents

... to teaching text features as
a means for understanding a
text’s macrostructure

Subheadings
¢ of the text

Chapter/ Throughout
Section Titles the text

Text Features to
Support Text

Identifies the major topic of the text;
provides a “mini summary” for the reader

Introduces the reader to the
organization and content of the text

Introduces the reader to the main topic
for this section of the text

Guides the reader through topics and
related main ideas

What will | be learning
about?

What information about
this topic will | learn
about?

Where will | find
informationon ___?

What is the main topic for
this section?

What will | learn about in
this section?

How can | find the topics

I will learn about in this
section?

How can | find the
important ideas about the
topic of this section?



https://drive.google.com/file/d/1yOYzvXYRcipUUIHTzy4IczRrsKARyDU8/view?usp=drive_link

RAP: Read, Ask,
Paraphrase

Teaching Students HOW
to Use Informational Text
Structure

The shift to studying
paragraph structure to
support comprehension

@ CESA-.

Instructional Approaches to

Help Students Read Texts

RAP: Read, Ask,

Paraphrase

O 0

A Routine To Leverage Paragraph Text Structure To Support Comprehension Of

Nonfiction Texts

* Reading passage from “Stress for Success” by Alice Pearce Stevens (2015). Retrieved from CommonlLit.

Read the paragraph

Ask yourself about the main idea and details in this
paragraph.

Ask yourself what text structure the paragraph uses.

Paraphrase the main idea and key details.
* Students who need additional support can use a
text-structure-specific sentence stem:
* Descriptive: Some characteristics of ___ are

Routine | Examples

* A pounding heart. Tense muscles. Sweat-beaded

forehead. The sight of a coiled snake or a deep
chasm might trigger such stress responses. These
physical reactions signal that the body is prepared
to deal with a life-threatening situation.

* This paragraph is about the physical symptoms of

anxiety.

* This is a descriptive paragraph.

Some characteristics of anxiety are physical
symptoms like tense muscles and sweating,
because these physical symptoms get the body
ready for a life-threatening situation.


https://drive.google.com/file/d/1DOzfBoT4gYI5PkpWjBrM7K3cCDn_C7ST/view?usp=sharing

TRY IT OUT!

Using RAP with Excerpt from “Stress for Success”
by Alison Pearce Stevens

1) Partner A Reads the second @fgg.-a..-:..-::::=..=§=.
paragraph aloud

1 A pounding heart. Tense muscles. Sweat-beaded forehead. The sight of a
coiled snake or a deep chasm might trigger such stress responses. These
physical reactions signal that the body is prepared to deal with a life-
threatening situation.

Many people, however, respond this way to things that cannot actually hurt

2) Partner B Asks (and answers)
about the main idea/ structure i AP S L

every bit as real as those provoked by, say, staring down a lion. What's more,

a n d Pa ra p h ra S e S t h e m a i n i d e a i n some people can experience such reactions simply by thinking about non-

threatening events.

t h e i r OW n WO rd S (u Si n g t h e The uneasiness we feel when we think about, anticipate or plan for non-

threatening events is called anxiety. Everyone experiences some anxiety. It's

S e n t e n C e St e m S) perfectly normal to feel butterflies in your belly before standing up in front

of the class. For some people, however, anxiety can become so

overwhelming, they start to skip school or stop going out with friends. They

Untitled by Luis Villasmil is licensed under CCO.

even can become physically ill.

3) P a rt n e r A a g re e S' a d d s o nl o r I::tfzr):u:iv;\s/;é\:ﬁ:rntii);p:e:::ga:eEi:: rl:]ebti;rc,) ;Zijtziscl:izrir;z:;izft viewing stress as beneficial not only can reduce anxious
c h a I Ie n ge S Pa rt n e r BIS re S po n Se S feelings, but also help us to improve our performance on challenging tasks.

4) Move to the next paragraph and
switch roles.


https://drive.google.com/file/d/1kVRMRmltydzAdfnfuKevWOhhDb-3-YPV/view?usp=sharing

Writing About
Reading:

Note-Taking




The Power of Note-
Taking

. text or speech to notes is
one of the most valuable skills you can
teach your students... it's a way of
forcing students to

what they've read, heard,
and learned.”

Hochman, J.C. & Wexler, N. (2017). The writing revolution: A guide to advanci
thinking through writing in all subjects (p.64). San Fransisco: Jossey-Bass.

Uudi.ﬂ't C. Hechrfwt.ll
Noctalie Wexlen
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PURPOSEFUL NOTE-TAKING

Source: AVID Note-Taking Samples (4th Grade)

/

The goal of note taking is to \

organize information in some way,

connecting ideas and

blending new information with

existing knowledge

to develop new understandings

<

about the text /

(//@ CESAs


https://freeman.wjusd.org/documents/Learning%20Resources/AVID/AVID%20Locker/AVID%20Notetaking%20Samples.pdf

PURPOSEFUL NOTE-TAKING
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Source: AVID Note-Taking Samples (4th Grade)



https://freeman.wjusd.org/documents/Learning%20Resources/AVID/AVID%20Locker/AVID%20Notetaking%20Samples.pdf

PURPOSEFUL NOTE-TAKING

/The Mexican American War grevh

from disagreements between
Mexico and the United States over
the annexation of Texas. First there
were disagreements over slavery
and whether Texas should be
annexed by the U.S. Then there
were disagreements about where
the border actually was. This caused
fighting and U.S. soldiers were killed,

/

>

Actively use the notes
to facilitate discussion

and writing about reading.

so Congress authorized war.

<

4
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Note Taking Ot 310
Structures :
Note-Taking Structures ‘;
Supporting the Reading-Writing Connection @ 5......

Note: All of these note-taking structures should be explicitly taught, modeled, and
practiced before students are expected to independently take notes.

Swuewre et

Concept Maps Concept maps can be provided by the teacher or student-
generated. They may be open-ended (as in the first
example) or more structured (as in the character analysis
example).

Literary Texts:

* Determine a focus for the notes (character, setting,
I d d tI o theme, use of literary device/figurative language, etc))
n e pe n e n y rEVI ew and write it in the center bubble
surrounding bubbles
* Option: if students are ready for more, they can
- branch another layer of bubbles off of each piece of

evidence to add their own thinking (i.e,, explanation or
elaboration)

- CHirdmimt e ticmn thaAair mAamcrAarmt i Fm st il b G

t h t I * As students read, they collect textual evidence in the

@ CESA-.



https://drive.google.com/file/d/1LMpYyZOnFoOBzQRZtOahElcYZpHCVKFN/view?usp=drive_link

Note Taking
Structures

What types of note-
taking structures could
benefit your students or
do you want to model

(or both)?

Discuss an upcoming
lesson or unit where
this could be used.

@ CESA-.

Note-Taking Structures

Supporting the Reading-Writing Connection
Note: All of these note-taking structures should be explicitly taught, modeled, and

High-Leverage
Instructional
Tool

practiced before students are expected to independently take notes.

SSwwewre —Desrpon |

Concept Maps

Concept maps can be provided by the teacher or student-
generated. They may be open-ended (as in the first
example) or more structured (as in the character analysis
example).

Literary Texts:

* Determine a focus for the notes (character, setting,
theme, use of literary device/figurative language, etc.)
and write it in the center bubble

* As students read, they collect textual evidence in the
surrounding bubbles

* Option: if students are ready for more, they can
branch another layer of bubbles off of each piece of
evidence to add their own thinking (i.e, explanation or
elaboration)

- Criidmnmte tira thair mAancant maan A narbicinadbA i



https://drive.google.com/file/d/1LMpYyZOnFoOBzQRZtOahElcYZpHCVKFN/view?usp=drive_link

Writing About
Reading:

Summarizing




EXPLICIT INSTRUCTION BEFORE ROUTINES

1. ldentify the main idea and key details
2. Disregard trivial information
3. Disregard redundant information

4. Write a short synopsis of the main idea and key
details




Meaning: \
The main point,

overarching theme, or
essence of speech or text.
(noun)

Example:

| didn’t catch every word
between them, but | heard
enough to get the gist of

Qe conversation. /




$2.00 GIST List
Summaries

Read through the
routine

@ CESA-

$2 Gist Lists

o TN TOT T

A Routine to Help Students Prioritize Details From The

Text to Write Summaries

Process

Students Read Section or Passage

» Students underline or highlight words that relate
to the main ideas and key details of the passage

* This can be done independently or with a
partner

* This is a first step/brainstorming step- it is
okay if they highlight/ underline a lot. They will
prioritize in the next step

Students Write a $2 Gist List
* Students work with a partner or small group to
prioritize no more than 20 words that capture
the “gist”-- the most important ideas and
information from the text (compound nouns
“count” as one word)
* Explain that every word students select for their

Sample (Text: “Tea Overboard” by Mike Weinstein)

TEA OVERBOARD!
By Mis Wenstsin (2007)

A stange looking group of peogie gueed on & Boston whaf one dask nigre in December
1773, Some were cressed as Amwrican hdnra. Others had Tor faces smensec oith soo
Thery waree sbout 10 push e Amedican Colonies much closer to war with Englend.

Thee cenat o B whard boardied e Englieh stips. Oree on Dosed, they bage dutging
Poavy chasts of 98 0 the harbor. They pourad 50 much tee 100 The waler et the tes naves
bagan péing up and spding back IMo the boate. Thousands of pounds of valuabie tea wer
rarmd.

This destructise aot of deflance’ is known ss the Boston Tea Party. The deguised mob wes
mode up of angry pairions lobosers, marchants, and even & 14 yoar okd apprertice. Many say
ot Paut Pevers wae part of the growp.

The toa balonged 1o an Engleh comparny. England reguived 1he colonisis 10 pay Specil Tes
on 1 ten. The mob beliowed that & wos ulel for Evgland 10 tas the Colonies, 9o they
dumped e tea ather than pay taves o k.

* Boston Tea Party * defiance

* American Colonies ¢ protest

* England * Sons of Liberty

2

=2 = R N LTRSS S



https://drive.google.com/file/d/1SbYTTBDliGifSD66qKfJ4lj8-X4yMDtJ/view?usp=sharing

$2.00 GIST List
Summaries

What could this routine look like in @

your classroom? E.l.-.' || ||
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http://www.youtube.com/watch?v=0C10VDEoChg&t=26

Executive Skills: The
Hidden Drivers of Writing

About Reading (%
Yo



ACTIVE VIEW OF READING
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Phonological Awareness
(syllables, phonemes, etc.)
Alphabetic Principle
Phonics Knowledge
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at Sight
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Print Concepts
Reading Fluency
Vocabulary Knowledge
Morphological Awareness

Graphophonological-Semantic
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Language Comprehension

Cultural and Other Content Knowledge

Reading-Specific Background Knowledge
(genre, text features, etc.)

Verbal Reasoning
(inference, metaphor, etc)

Language Structure
(syntax, semantics, etc.)

Theory of Mind

Cognitive Flexibility 4
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\
|
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“Executive functions such as working
memory, cognitive flexibility, and
self-monitoring play a central role in

coordinating the processes involved
in reading comprehension.”

— Cartwright, Executive Skills and Reading Comprehension

Reading




Executive Function is a
set of mental skills that

help us get things done.

Some think of it as “the

management system of
the brain.”

-Understood.org

EXECUTIVE
FUNCTIONS

®

publicdomainvectors.org

Executive Function is
what helps readers
coordinate and
integrate the overlap
between word
recognition and
language
comprehension.




Proficient Reader Profile

Executive Functioning Skills is the glue that
holds all of these reading processes together!




Executive Functioning Skills That Support

Comprehension

ldentify five
students whose
executive skill
gaps interfere

with their ability
to comprehend
texts and write
about what they
read.

Cognitive
Flexibility
Inhibition
Monitoring
Organization
Planning
Social

Understanding

Switching or

Shifting
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Executive Functioning Skills That Support Comprehension

The ability to take information and switch between that

Ex: Switching between author’s purpose and the
information at various points when engaging in a task.

character’s perspective.
The ability to ignore irrelevant information.

Ex: Ignoring irrelevant information in a text or

distracting elements around you.
The ability to reflect on your own thoughts while reading

Ex: Monitoring your comprehension while reading
(metacognition).

The ability to create a system to manage information.

Ex: Having an understanding of the way a text is

structured (Beginning, middle, end)
The ability to determine which tasks are necessary to

Ex: Understanding the purpose for reading a text.
complete a goal

The ability to infer feelings, thoughts, motives, etc and

Ex: Understanding a character’s motives to make
make predictions.

predictions of the story’s outcome.
The ability to change your focus from an initial idea to a

Ex: Related to cognitive flexibility
new idea

CESAs

\



https://drive.google.com/file/d/1pJ0tantKyoIBnk3buLU2-ISNvO6uEzuz/view?usp=drive_link
https://drive.google.com/file/d/1pJ0tantKyoIBnk3buLU2-ISNvO6uEzuz/view?usp=drive_link

Executive Skills:
Summary Writing

) | Literacy
CESA.

Executive Slalls

PLAN-DISTILL-CHECK
Summary Routine

Leshe £ Laud

Purpose: To support students in managing executive demands of summary writing by making
Read through the planning, prioritizing, and self-monitoring explicit.

. e Based on the work of Leslie E. Laud and Kelly B. Cartwrightl
routine

Step 1: PLAN (Reduce Cognitive Load Before Writing)

i e e

Model how to preview the text Before writing, students: Planning
and identify: e Write 1-2 words per box (not Task initiation
e Central idea sentences) Organization
e Section/topic chunks e Focus on what matters most,
not details

Provide a visual planning tool (e.g,
3-5 boxes labeled “Key Idea”).



https://drive.google.com/file/d/1RbQPIZuZ-PBBojDjg6sQN-g_hQ58MzPn/view?usp=sharing

Executive Skills:
Summary Writing

@

CESA:

PLAN-DISTILL-CHECK e

and Writing

= Instruction
umma outine-
Leslie E Laud

| Literacy

Purpose: To support students in managing executive demands of summary writing by making
planning, prioritizing, and self-monitoring explicit.
e Based on the work of Leslie E. Laud and Kelly B. Cartwright

With a partner, read
throu g h the sam P le. The New Deal and the Great Depression

After the stock market crash of 1929, the United States entered the Great Depression, a period of severe economic
hardship. Millions of Americans lost their jobs, banks failed, and many families struggled to afford basic necessities

How could this
routine be beneficial
with your students?

such as food and housing. By 1933, nearly one quarter of the workforce was unemployed.

When Franklin D. Roosevelt became president, he introduced a series of programs known as the New Deal. These

@ CESA-.



https://drive.google.com/file/d/1IRCe9DFnfIDlIDxYo8DkTFh3fkLqupEH/view?usp=drive_link

Executive Skills:
Response Writing 2 | titeracy

FOCUS-PLAN-WRITE-CHECK o<

and Writing
Instruction

- T L -
esponse outine

Purpose: To support students in managing the executive demands of response writing by making

thinking, organizing, and self-monitoring explicit.
e Based on the work of Leslie E. Laud and Kelly B. Cartwright

Read through the

routi ne Step 1: FOCUS (Understand the Task)
e T S s
Read the prompt aloud Students restate the prompt using a Attention
Highlight: frame: Inhibition (filtering irrelevant
e What to do (explain, e This response will explain... ideas)

describe, argue) e [amwriting about.. Task initiation
e What to write about

(topic/text)

Step 2: PLAN (Externalize Thinking)



https://drive.google.com/file/d/1Hj1B8KGimiok0kE2gARNz6TUXo6Vi5dt/view?usp=sharing

Executive Skills:
Response Writing

With a partner, read
through the sample.

How could this
routine be beneficial
with your students?

@ CESA-.

G7)
CESA.

FOCUS-PLAN-WRITE-CHECK e’

and Writing

- Instruction
esponse Routine-
Ledlie E Laud

| Literacy

Purpose: To support students in managing executive demands of summary writing by making
planning, prioritizing, and self-monitoring explicit.
e Based on the work of Leslie E. Laud and Kelly B. Cartwright

The New Deal and the Great Depression

After the stock market crash of 1929, the United States entered the Great Depression, a period of severe economic
hardship. Millions of Americans lost their jobs, banks failed, and many families struggled to afford basic necessities
such as food and housing. By 1933, nearly one quarter of the workforce was unemployed.

When Franklin D. Roosevelt became president, he introduced a series of programs known as the New Deal. These
programs aimed to provide relief to people suffering from poverty, promote economic recovery, and reform
financial systems to prevent future crises. Government agencies created jobs through public works projects,

regulated banks and the stock market, and offered assistance to farmers and homeowners.



https://drive.google.com/file/d/1UauSIxWCXnEp3BIxwc5ykjtxKBcMzAWU/view?usp=sharing




Ep.117: The Writing Revolution with Authors Judith

Hochman and Natalie Wexler
Melissa & Lori Love Literacy ™

The e
Writing

povolution,  Rope =

A (e To ABVANCINE Trekins THROG A Framework for

Additional
Resources

Instructional Suggestions
for
Writing About Reading

Joan Sedita

Koys to
Literaey

Judith C. Hochwaw
Natalie wexlen
e Doug Laos

Explicit Writing >
Instruction
in All Subjects

Joan Sedita

W S" 18 JOSSEY-BASS Foreword by Jan Hasbrouck
ST A Wy Bt

The Writing Rope: A Framework for
Evidence-Based Writing Instruction

Q EDVIEW360
: .§§ ' ‘ ° The Writing Rope: A Framework for Evidence

Joan Sedita 00:00 | 3849 3

Founder of Keys to Literacy

Ep. 4, Reading Comprehension
Revisited: “Now they had
something to write about”

July 12, 2023 - Knowledge Matters Podcast
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Four Strategies for Effective Writing

Instruction
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https://www.voyagersopris.com/podcasts/2023/the-writing-rope-a-framework-for-evidence-based-writing-instruction
http://www.youtube.com/watch?v=mz8HXFThLJI
https://knowledgematterscampaign.org/post/podcast-s1-ep4/
https://podcasts.apple.com/us/podcast/ep-117-the-writing-revolution-with-authors-judith/id1463219123?i=1000570784222
https://drive.google.com/file/d/1HPxzlE8M1d0bwsedGEmv92jaDsdSc2EF/view?usp=sharing
http://www.youtube.com/watch?v=Si9AXse9ZvI

Feedback Form

Please take a moment to fill out the
feedback form for today’s session.
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Questions?

Lindsay Johnson Heather Brown
7 ljohnson@cesab.org Fahbrown@cesab.org
R(920)236-0875 (920)236-0878

@ﬁ CESA 6 @ @ @cesab @cesabwi Q Smart Thinking Podcast


mailto:ljohnson@cesa6.org
mailto:hbrown@cesa6.org

