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Active View of Reading Model

'WORD
Lckchiliol Effect Size: 0.44

Effect Size: 0.46

BRIDGING
ACTIVE PROCESSES
SELF REGULATION Effect Size: 0.70

LANGUAGE COMPREHENSION

Effect Size: 0.62
(Burns, Duke, & Cartwright, 2023)

Learning Theories

Social Construction (talk)
Metacognition
Scaffolding
Self-Regulation

Transfer

Learning

Environment The relationship of

social, emotional,

» and cognitive
‘Metacognition learning to student

> _r 2 achievement cannot

be overstated.

Social Construction

Knowledge is not
transmitted from teacher
to students, it is
constructed together
through interaction,

language, and scaffolding.




The Role of Talk

e Language is how we think. It's how we
process information and remember.

e Talking is not a random act; it is
focused and collaborative, it’s
interactive and it is goal-oriented.

e In the process, language and literacy
develop side-by-side.

Metacognition

Metacognition reflects student
readers’ awareness of
strategies and skills, and how,
when, and why to use them.
Metacognition is really at the
heart of our students’
independent and successful
reading.

Dr. Peter Afflerbach

Scaffolding

The degree of assistance

provided by the teacher to

enable the learner to

accomplish a task that | I -

would be too difficult to

perform alone.

Modeling & Guiding
the process

Supporting as needed
(prompting)

More independence

Transfer

Although students’
word-level knowledge is
essential to reading, they
must understand how to
integrate this knowledge,
along with flexible
strategies, to construct
meaning from text.




Act 20

Phonological Awareness

'WORD
RECOGNITION

Phonemic Awareness

Phonics

PROGESSSE Building Background Knowledge
Oral Language Development
Vocabulary Building

Instruction in Writing
Instruction in Comprehension

Reading Fluency

Evidence-Based
Practices
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Comprehension is the Goal

- Phonemic Awareness and
Phonics is the gateway to
comprehension.

- Students need to be able to
read the words on the page.

In every lesson, students are:
« Listening to text read aloud,
Reading text, and/or
« Writing text, along with
Discussing text

(omprehensive@

Intervention Model

e A multi-tiered system of comprehensive interventions
e Portfolio of interventions:

o Assisted Writing Interventions
m Interactive Writing Intervention
m  Writing Aloud Intervention

o Assisted Reading Intervention
o Comprehension Focus Group Intervention

o Strategic Processing Intervention

What is Assisted
Reading Intervention?

Emergent

*Kindergarten
*Decodable
«A-D/E

CIM Interventions ‘.
Change Over Time in Instructional Texts

and Interventions

Beginning Early Transitional Beyond

Transitional

*Mid First
*Decodable
*G/H
*Grade-Level

* Late First- *Three +
Late Second
oM

*Grade-Level

«Early First
«Decodable
<EF/G
«Grade-Level

*Grade-Level

Comprehension
Focus Group

Intervention




What is Assisted Reading Intervention?

o Small Group Reading Intervention taught by Interventionist

e Students in grades 1-2 struggling to keep up with peers

o 30-minute lessons that integrate language, phonics, reading, and writing

o A framework that nurtures self-regulated readers through responsive teaching
o Metacognition and transfer are explicitly taught and practiced

e Itis built on research and evidence-based practices

e Training design focuses on developing professional knowledge

® Framework can be used with bilingual learners

Act 20 Requirements and Beyond

Reading Phase - Writing Phase Phonological Awareness
- e~ —— Phonemic Awareness

O S Promemic_ & AsSESSment

Awareness and ——— Phonics

and Phonics-—————T"
~—— Building Background Knowledge

Oral Language Development

« Interacth
Read Aloud

* Revisit for
Close
Analysis

* Writing
About

* Discussing Reading -

the Text

Vocabulary Building
Instruction in Writing
Instruction in Comprehension
Reading Fluency

Three Phases in
Assisted Reading Intervention

Language
Phase

‘ Writing Phase

e Interactive L ® Phonemic e Assessment
Read Aloud Awareness and
e Revisit for and Phonics Rereading
Close ® Reading a ® Writing
Analysis Text About
e Discussing Reading
the Text

This is What We are Working on
in Assisted Reading Intervention

The Student:

* Knows most letters and sounds but still needs practice applying
them.
+ Needs assistance with phonemic awareness skills:
+ Blending
» Segmentin
+ Adding, deleting, and changing sounds in words
* Needs to be able to blend letter-sounds to read words.

+ Needs practice with high-frequency words for automatic
recognition.

+ Needs to transfer phonics knowledge into both reading and
writing.

* Needs support in building comprehension while reading text.




Assessment

Assessments

Assessment Notebook

Oral Reading Records
Reading Behavior Checklists
Writing Behavior Checklists

Assessment

The Framework
supports transfer

Three Phase Framework Promotes Transfer «

Language
Phase

e Interactive
Read Aloud
e Reuvisit for
Close
Analysis

30 minute lessons

Reading Phase - Writing Phase

® Phonemic ® Assessment
Awareness and
and Phonics Rereading

® Reading a e Writing
Text About

e Discussing Reading
the Text




Ph S
ase -
Writing Reading
Phase Phase

Study
Reading Writing
Phase Phase

/

! /
Writing Reading
Phase P Phase

Unit of

Phonological Awareness
Phonemic Awareness

Phonics

Building Background Knowledge
Oral Language Development
Vocabulary Building

Instruction in Writing
Instruction in Comprehension
Reading Fluency

Language
Phase

e |nteractive
Read Aloud
® Revisit for
Close
Analysis

BRIDGING
PROCESSES

LANGUAGE COMPREHENSION

Language

Phase

e Interactive
Read Aloud
® Revisit for
Close
Analysis

Language Phase Panscr: Firs nd Sccond Reading
Co-Consrucing Understanding of  New Tt (Two Consecutine Days)
For Assted Readig Iterscation

o G
Rt snd | T o s
g, [

i

oo o Promyer s S s )
e D S

Language
Phase

e Interactive
Read Aloud
® Revisit for
Close
Analysis

The goal of Language Phase is to build
background knowledge in four critical areas:

1. Content or Topical Knowledge
2. Comprehension Strategies

3. Text Organization, Features, and
Language Structures

4. Vocabulary

Occurs across 3-4 days.




The Flow of Language Phase

(four to five consecutive days)

Lason Planerfor Asistd Recingntrvetion
hase Two: Reoing (wo- TveeConscute Do)

First Interactive Read Aloud o ot e
: ol Seting (10 minutes) z 120 minutes) b ‘Seting (10 minutes)

S — Sactrons

[ A ——
[ap————

Reading Phase

Second Interactive Read Aloud

01 i roeric Pt e Worm o
Oowe O segmre O soamoce O smrwe O omer i

e Phonemic
Awareness
and Phonics

® Reading a
Text 5

Revisits for Close Analysis

Semepes

Multiple revisits for different purposes

T
Purpose for Revisit: . . s oo aunmsone ——
e e Discussing
O Text Structures/Key Ideas Q Language Structure (syntax the Text FE—
Q Vocabulary and Meaning and cohesion) { S, T - e
O Fluency and Expression Q Author’s Craft and ~._ [ ——
Q Comprehension Language Choices o
Strategies Q Other
Phonological Awareness Ll o oy th
Phonemic Awareness et
O Readchart
Phonics O voweichart O3 pattern Chart (Blends, Digraphs, &-Controlled Vowes, Complex
Vouwls,ofDihthongs)
Building Background Knowledge ) et sty meview
Oral Language Development l:“t:::'/:',i;:::dwl,,ng"mm - S
Reading Phase Vocabulary Building Reading Phase
Fror - O provide Phonemic or Phonological Awareness Warm-up
Instruction in Writing, O e O segment O adoypetee O substiwee 0 other
N Instruction in Comprehension N e
™\ ) ~N
. Reading Fluency .
¢ Phonemic ® Phonemic
Awareness ReCOGNITION Awareness e ——
and PhoniCS and PhoniCS < ol G o, hc o * Guaearctc mpnded .
. . O ricure cares O sendin scare
° Read|ng a ° Readmg a E EkoninSound Bovesor Speling Boxes g Worg st
Text Text g w‘ovdusl g Word sorts
High Frequency Word Template omer
. . . . O other
® Discussing BRIDGING e Discussing o it s ndr
PROCESSES anor ord Category Cords
the Text the Text
A J o ) P—
+ Read Decodabl Senterce + Wit Dicated Sentence
Reflection nd Goslseting




part “apply the
H E i

O Readchart
O voweichart [ patter chart (slends, Digraphs, R-Controlled Vowels, Complex
Vowels, o Diphthongs)
O visual and Auditory Review
« Visualpractce « Auditory Practice
Letters ond/orSound-Spellng patterns:

Reading Phase

O provide Phonemic or Phonological Awareness Warm-up
O slena O segment O adgjoelete [0 supstiwre [ other
words:

State Purpose for Learning (Phonic Principl)

e Phonemic

frorsiifviomitviripbok vt e
Awareness phas
) o o
and PhOnICS . r::,\;,:x:wmu,(nukm . ?:::w::;:mrmmumm«,
. O picwre cargs O siendng soara
. Readlng a 3 chomnsons st 0 o
O wordust O wordsorts
TeXt O wighFrequency word Template. O other
. . O otner
¢ Discussing p i s
the Text
. J

‘Apply the Learning

Sentence:

Reflection and Goa Setting.

Reading Phase State Purpose for Learning (short a)

® Phonemic
Awareness
and Phonics

® Reading a
Text

e Discussing

the Text

Reading Phase

® Phonemic
Awareness
and Phonics

¢ Reading a
Text

e Discussing

the Text

State Purpose for Learning
(Phonic Principle)

The Teacher:
« States the purpose for the lesson in clear, simple language.
Connects today’s learning to what students already know.
Displays a picture of the target word to build meaning and context.
Uses the target word in a sentence to connect phonics to vocabulary and comprehension.
Prompts students to restate the purpose for the learning.

Reading Phase

e Phonemic
Awareness
and Phonics

® Reading a
Text

e Discussing

the Text

Research Connections

Clearly stating the learning purpose at the start of a lesson improves focus, engagement, and
achievement because students know what to attend to (Hattie, 2009; Marzano, 2009).

Connecting new learning to prior knowledge builds coherence and supports transfer to long-term
memory (Bransford, Brown, & Cocking, 2000).

Stating the purpose prompts metacognition by helping students monitor their own learning and
recognize the goal (Flavell, 1979; Schraw, 1998).

Having students restate the purpose deepens understanding and ownership of learning,
strengthening self-regulation (Zimmerman, 2002; Duke & Cartwright, 2021).

Research in goal-setting shows that clear, specific objectives improve student outcomes across
content areas (Locke & Latham, 2002).



https://docs.google.com/file/d/12mLQzIUdRO8CAZqkMjVdht_u_rSncaBr/preview

O Explicit Instruction Using Word Lists

Explicit Instruction or Review of New Phonic Principle: Sound-Symbol Correspondences and Patterns,
Blending, Reading Words, Writing Words, and Syllable-Type The teacher (Modeling):
Choos one: Long Vowel o » Shows a picture card, says the word, and uses it in a sentence to give meaning; students repeat.
e Explicit Instruction of New Phonic Principle ] Review of Previously Taught Phonic Principle 8yed sh A o caid hdinedels b . - d d i
Readil Fhase o Model, Guided Practice, Check for « Guided Practice, Independent Practice, * Shows the word card and models how to notice and highlight the targeted sound-spelling pattern
Part1l Understanding Check for Automaticity see in the word.
O picture caras O slending soard three « Models running a finger under the letters to blend and read the word.
g EXonin Sound Boxes or;Spelling Boxes g Word List e « Explains: “If you know the word, read it automatically. If the word is tricky or you're not sure, run
i Letter Cards or Magnetic Letters Letter Cards or Magnetic Letters " ;
e Phonemic Enel ® your finger under the letters and blend the sounds to read it.”
A Word List O word sorts sweep
wareness O nigh-Frequency Word Template O other
and Phonics O other eat The teacher (Guided Practice):
. Picture Cards, Letters, Sound-Spelling Patterns, Letters, Sound-Spelling Patterns, Words and/or . « Provides students with a word list.
e Read ing a and/or Words: Category Cards: A e v )
peak * Guides students to highlight the targeted sound-spelling pattern in each word.
Text * Asks students to read the word list, reminding them: “If you know the word, read it automatically.
X . meat - , )
° Dlscussmg If the word is tricky or you're not sure, run your finger under the letters and blend the sounds to
Apply the Learning mean read it.”
the Text « Read Decodable Sentence « Write Dictated Sentence i .
Sentence: beach « Provides support and feedback as needed (check for understanding).
* Asks students to reread the list for fluency.
Reflection and Goal Setting

\ Explicit Instruction Using Word List (ng, nk)
ase Successful Transfer

Part1

® Phonemic
Agremase If the.le'a_rner emerges
and Phonics from initial learning
e Reading a without the necessary
. TDeiXt . resources, successful
Iscussin ]
the Text o transfer will not be

possible.



https://docs.google.com/file/d/1P4BlbAxhmxCHlxq6WxF3W1m90py6quxq/preview

How many times must a reader decode a word
in order to really learn it?

It depends on several things:
1. The reader’s skill level (beginner vs. experienced).

2. The type of word being decoded.
1. Less if consistent (cat).
2. More if there are different ways to spell the same sound (hope/boat/tow).

3. The context in which the word is being read.

D

Explicit Instruction or Review of New Phonic Principle: Sound-Symbol Correspondences and Patterns,
Blending, Reading Words, Writing Words, and Syllable-Type

Choose one:

[ explicit Instruction of New Phonic Principle Vkevlew of Previously Taught Phonic Principle
* Model, Guided Practice, Check for * Guided Practice, Independent Practice,

Part 1

Understanding heck for Automaticity
O picture cards w Blending Board
[ Elkonin Sound Boxes or Spelling Boxes O word List
e Phonemic [ Letter Cards or Magnetic Letters [0 Letter Cards or Magnetic Letters
A O worduist O wordsorts
wareness [ High-Frequency Word Template O other
and Phonics O other
Picture Cards, Letters, Sound-Spelling Patterns, Letters, Sound-Spelling Patterns, Words and/or
e Read ing a and/or Words: Category Cards:
Text
e Discussing
Apply the Learning
the Text « Read Decodable Sentence « Write Dictated Sentence

Sentence:

Reflection and Goal Setting

How many times must a reader decode a word
in order to really learn it?

e Weak phonemic
awareness
e Poor automaticity

Typically
Developing
Early Readers

Struggling
Readers

10-20+ 1

Review Blending Process Using
a Blending Board |

The teacher:

* Sorts out sound-spelling cards into three stacks (beginning, medial vowel,
and ending sound).

* Builds a word by placing one card from each stack on the blending board.

. Pointé. to or places a hand above each letter(s) and models saying the
sound.

* Slides hand across letters and invites students to blend the sounds
together to read the word.

+ Changes one card at a time (beginning, medial, or ending) to make a new
word.” Repeats the blending process with students.

* Always ends the blending process by prompting the students to read the
whole word smoothly.




Reading Phase

e Phonemic
Awareness
and Phonics

e Reading a
Text

e Discussing
the Text

Review Using a Blending Board (short a)

Reading Phase

® Phonemic
Awareness
and Phonics

® Reading a
Text

® Discussing
the Text

Reflection and Goal Setting on the Learning
(after explicit instruction of ea and dictated sentence)

Explicit Instruction or Review of New Phonic Principle: Sound-Symbol Correspondences and Patterns,
Blending, Reading Words, Writing Words, and Syllable-Type

Choose one:

O explicit Instruction of New Phonic Principle L]  Review of Previously Taught Phonic Principle
« Model, Guided Practice, Check for « Guided Practice, Independent Practice,

Reading Phase

Understanding Check for Automaticity
O ricture cards O slending Board
O Elkonin Sound Boxes or Spelling Boxes O word ist
e Phonemic O Letter Cards or Magnetic Letters O Letter Cards or Magnetic Letters
A O wordist O word sorts
wareness O High-Frequency Word Template O other
and Phonics O other
Picture Cards, Letters, Sound-Spelling Patterns, Letters, Sound-Spelling Patterns, Words and/or
e Readin ga and/or Words: Category Cards:
Text
® Discussing
Apply the Learning
the Text « Read Decodable Sentence « Write Dictated Sentence

Sentence.

Reflection and Goal Setting

Reading & Writing Instructional Planning and Review Continuum

Mixed Short Vowels CVC Words (Reading & Writing)
Letter &
Word Sound Introduced  Practiced Practiced  Automatic
Knowledge

cat cat a] ‘ o o o o
bed bed o o o o u]
pig pig o ‘ o o o o
log Log o o o o o
sun sun a] ‘ o o o o
map m,a,p o o o o o
sit st o ‘ o o o o
hop hop a] o o o o
run run a] ‘ o o o o
red red o o o o o



https://docs.google.com/file/d/19raHyiV3ZcbyThpkd0IpkuT0JrgQ8u6t/preview
https://docs.google.com/file/d/1zDXGaq2L9WMPzSUG8fMeF-24HFO805dn/preview

Reading Phase

e Phonemic
Awareness
and Phonics

® Reading a

Reading Phase

e Phonemic
Awareness
and Phonics

® Reading a
Text

e Discussing

the Text

Independent Reading Followed by Choral «

Reading (Decodable Text)

Explicit Phonics Instruction was -ng and -nk

Reading Phase

e Phonemic
Awareness
and Phonics

® Reading a
Text

e Discussing
the Text

Shifts in thinking...
and Why?

DURING READING
Choose one:

D Independent Reading

D Independent Reading followed by Choral
Reading

O Choral Reading followed by Independent

Reading

/\

< *When reoding decodable texts, choose either independent reading or

independent reading followed by choral reading.

(e
O ——— —

Reading Phase

® Phonemic
Awareness
and Phonics

® Reading a
Text

e Discussing

the Text

“It makes sense to provide students with
decoding practice as the various phonic
skills are taught.”

“There is no period when it makes sense to
use only decodable texts.”



https://docs.google.com/file/d/1KMA3TQXjVO9QIISwFfkg7N9MJPdamzQb/preview

Choral Reading Followed by Independent
Reading (Instructional Text)

Reading Phase

e Phonemic
Awareness
and Phonics

® Reading a
Text

e Discussing
the Text

Teacher Observation Form for Assisted Reading Intervention

oate: Tt

Strategic Reading Behaviors

e e e o o o
e | g o o o

o o o o
Uses puncuationcus perio, question mark, xcamaton - - -

Teacher Reflection / Next Steps:

Reading Phase

e Phonemic
Awareness
and Phonics

e Reading a
Text

e Discussing
the Text

Choral Reading Followed by Independent
Reading (Grade-Level Text)

Reading Phase

® Phonemic
Awareness
and Phonics
® Reading a

Leson lamerfor Assisted Rescing ntevenion
Fhose o Reing (Two- T Consecutve Do)
Grade et ome: Wesk tesans:

ety

N



https://docs.google.com/file/d/1lALs1jNElnVGdqZW0_phZOxQVgTXhgi_/preview
https://docs.google.com/file/d/1nrsy99zh512cAH9hT8yHagpDZIKbMZaK/preview

Reading Phase

e Phonemic
Awareness
and Phonics

¢ Reading a
Text

¢ Discussing
the Text

Reflection and Goal Setting: Reading

Reading Phase

e Phonemic
Awareness
and Phonics

® Reading a
Text

e Discussing
the Text

COMPREHENSIVE INTERVENTION MODEL

Procedural Steps for
Phase 2 Reading Part 1

(two - three consecutive days)

Assisted Reading Intervention

- 4 Ny
7 %

COMPREHENSIVE INTERVENTION MODEL.

Teaching Materials for
Phase 2 Part

COMPREHENSIVE INTERVENTION MODEL

Assisted Reading Intervention
Procedural Steps for
Phase 2 Parts 2-3

Assisted Reading Intervention ||

Reading Phase

Reflection Checklist to Promote Efficient Decoding Strategies

with meaning and language.

with language and mesning.

e Phonemic
AEraness i meaningacncuoce.
. Give an example of how you soly . "
and Phonlcs p. + Ireread when | didn't understand.
° Reading a ot oo
Text + 1used uthor's language 0 vsualzo.
B
e Discussing © ncowehmriccsbiey ookl GO
the Text '”
4
it i
== S H===

Writing Phase

e Assessment
and
Rereading

e Writing
About

Reading

et

[ oo

3 et At Reng oo (st 0 o ot R
[ —

1 ey e e

01 reestng v s e e e

) ntopnsen g oot sentng

gt s i



https://docs.google.com/file/d/1d1fE33B6POYHWHVl_C241-LyUkQq7SAm/preview

Writing Phase

® Assessment
and
Rereading

® Writing
About

Reading

m—)

Phonological Awareness
Phonemic Awareness

Phonics

Building Background Knowledge

Oral Language Development
Vocabulary Building
Instruction in Writing
Instruction in Comprehension

Reading Fluency

BRIDGING
PROCESSES

Writing Phase

e Assessment
and
Rereading

® Writing
About

Reading

T | e comrecon o g o | | '3 e o o rantr (1 ey g iz
pr— [— S ——
e romet ety
[ IR
O st e
-~ ) et At Reg oo o o ot )
[S—————

O ooy e sepors

O bt v s 1 e s

st R s gt 0 P o

Writing Phase

e Assessment
and
Rereading

® Writing
About

Reading

Writing About Reading

Writing Phase

e Assessment
and
Rereading

e Writing
About

Reading

Reflection Checklist for
Writing About Reading

D We read and thought about the prompt.
D We chose an organizer that matched the prompt.
[j We practiced saying our response out loud, using
words from the text.
[:| The teacher recorded our ideas on the chart or
organizer.
[:] Sometimes we:
"] Wrote some words to practice fluency.
[ Solved spelling or word-choice challenges.
D Before finishing, we reread our response to make sure:
] We answered the question(s).
[7] Our writing made sense.

[] It sounded like real language.



https://docs.google.com/file/d/16i2EjDT1zHe3Vn05H7xUSAC2A5aWwW9z/preview

Language, Reading &
Writing Phases

Reading & Writing Phases

BRIDGING
PROCESSES
Effect Size: 0.70

LANGUAGE COMPREHENSION

Language, Reading &
Writing Phases
Language Phase

Effect Size: 0.62
(Burns, Duke, & Cartwright, 2023)

Implementation Process Example
Large District

School District of Waukesha Training Protocol

* CIM Specialist (CIM Training and CIM Network)
* Train (group opportunities)

* Coaches & Interventionists M
* Implement with Student Group

* Can plan with a coach

* Coach might model
* Trainer Observation & Feedback *
* Certified/Released

* Post-Training: Ongoing Site Visits - Observation with Feedback
* Typically, not for classroom teacher

Implementation
of Assisted Reading
Intervention

Transformational .2
Teaching Model:

Elevating Teachers' Professional Knowledge
to Ensure Success for Every Student

Assisted Reading
Training Protocol in SDW

e Professional Learning/Training
o Coaches and Interventionists
receive multiple sessions around
a CIM intervention
o Implementation
o Those trained implement the

'DISTRICT OF

WAUKESHA

new learning/intervention with a

small group
o Observations & Feedback
o District Coach/Trainer engages in
several onsite visits to offer

‘ feedback and answer questions

(omprehensive@

Infervention Model



https://docs.google.com/document/d/1X5GMZ_ahnNX1d3J_uLz-r757EW5c8757NzyHVxf7Kds/edit?tab=t.0
https://docs.google.com/document/d/1X5GMZ_ahnNX1d3J_uLz-r757EW5c8757NzyHVxf7Kds/edit?tab=t.0
https://docs.google.com/document/d/1IpzFanbFBL58INyCxt_SmfpG2H1C5VAiBLz1lJ6MA0I/edit?tab=t.0
https://docs.google.com/document/d/1IpzFanbFBL58INyCxt_SmfpG2H1C5VAiBLz1lJ6MA0I/edit?tab=t.0

. b 4
Transformational . 'ﬁ

e A Assisted Reading
Intervention
Data & Feedback

Other Implementation Process Examples

School District of Fort Atkinson g_eetc!‘:"D“"ba"Pe’"bi"e School Coach Network and CIM Network
istric
CIM Specialist .
o _ CIM Specialist Meets 4-6 times per year
Training at National Level - N |
(Coaches and Interventionists) Training at National Level Book Study
(Coaches and Interventionists)
Support through Coach Network Clinical Experiences
anzpclM Netw%)rk Support through Coach P
Network and CIM Network Problem-Solving

Support through site visits
PP € Support through site visits

SURVEY

SAYS

(omprehensive@

Infervention Model

What specific changes did you see in students' What specific changes did you see in students’ language,
language, reading, and writing when using ARI? reading, and writing when using ARI?
“The phonics changes in ARI have really made a difference in
e Improved decoding accuracy - 100% students' learning. ... since adding blending boards, word lists,
e Greater confidence during reading - 80% decodable sentences, orthographic mapping, etc., students been
e More independent strategy use - 70% able to see how words work and how that helps them as readers.
e Increased metacognition and self-regulation of strategies - 70%
e Increased reading fluency - 60%

“I've also noticed, with the self reflection students are taking on
"knowing" their part in transferring what we do in intervention to
what they are responsible for any time they read and write
(classroom/home practice etc.)”




———

“The planner is designed in a way that you go
from the phonological to phonemic aspects of a
skill all within a few minutes. You then apply that

immediately afterward in phonics and through

reading and writing. It's a very cohesive flow.”

What procedures in the
impact?

Phase have the greatest

Explicit Instruction of Phonic Principle - 90%
Reading Decodable Texts - 80%

Visual and Auditory Review - 80%

Application: Reading Decodable Sentence & Writing
Dictated Sentence - 80%

e Including Choral Reading - 60%

How does LANGUAGE Phase impact your learners?

“It has helped my students to use text

\mpact:

~abilily fo wnnect/preview

structure as a tool to understand text. It Skills fof CASSroom BLCLLSS

has also deepened their thinking and
encouraged them to support their thinking

with evidence.”

“Language Phase is an amazing way to
connect to the curriculum and build
student's background knowledge. This not
only helps them within the intervention
ALSO in universal instruction.”

Leorned:

= OV
g‘:"“‘g“ﬁe o oveclooked

oke-aways: 4
;‘;W"l;l’"d \onguade is
necessary

SR

Language

Phase

" S whp is working
g r%&mm o shuoe/feel

ered) skills our students

conneding intervention 1o universol

What procedures in the
impact?

“My student thrives when we utilize the same routines with many repetitions.

Phase have the greatest

Visual review, with the use of incremental rehearsal, has helped solidify his
knowledge of letter sounds and grown his HF word vocabulary. The explicit
instruction of the phonic principle and direct application at the word and
sentence level were crucial for developing his skills. | saw success with using

both the blending board and blending lines, which allowed for many repetitions
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of blending at the word leve




What procedures in the WRITING Phase have the greatest
impact?

o Modeling/co-construction of Writing About Reading - 70%
e Using Text Evidence in Writing - 60%
e Reflection Checklists - 60%

“When we co-create writing together, students have clear expectations
and a model of how they can try and apply what they've learned to
their own writing.”

Writing

Phase

Evidence Observed in Students In/After the Assisted Reading
Intervention

Strategies initiated strategies independently - 80%
Improved accuracy - 70%

Changes in writing - 60%

Stronger explanation to support thinking - 50%

“I saw the strongest transfer when students are working within the phonics
principle through modeling, guided practice and independent practice; as
well as in writing. When communication with the classroom teacher, they
are seeing improvement in the classroom as well!”

“Students were able to connect from Language Phase [learning] to
independent texts and classroom tasks!”
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How the Assisted Reading Intervention impacts students ability to TRANSFER...

How much impact do you believe Assisted Reading Intervention
has had on your students' overall reading skills?

100% of respondents gave a 4 or 5
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Phonological Awareness
Phonemic Awareness

Phonics

Building Background Knowledge
Oral Language Development
Vocabulary Building

Instruction in Writing
Instruction in Comprehension
Reading Fluency
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