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Agreements for Our Time Together

Stay Engaged Experience Discomfort

This norm acknowledges that discomfort is
inevitable, especially, in dialogue about race,
and that participants make a commitment to
bring issues into the open.

Staying engaged means “remaining morally,
emotionally, intellectually, and socially involved
in the dialogue.”

Speak Your Truth Expect & Accept Non Closure

This agreement asks participants to “hang out in
uncertainty” and not rush to quick solutions,
especially inrelation to racial understanding,
which requires ongoing dialogue.

This means being open about thoughts and

feelings and not just saying what you think
others want to hear.

Adapted from Four Agreements of Courageous Conversations
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“Canyou help a

out a new
administrator?”

In my email, | shared the following:

* Reading instruction is complex, not a simple equation
 Science requires inquiry, not dogma

» Multiple "sciences" of reading matter

 Authentic texts support skill development

* Programs # responsive instruction
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“What

happened with
the new
administrator?

What | Believe About the Science of Reading

* Teaching reading is not simple.

* The science is anything but settled.

* Good intentions can lead to inequitable outcomes.
* One science is dependent on another.

* You can’t buy the science of reading.
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Expected Outcomes

The session will:

* Expand our notion of what
”counts” in reading instruction

* Provide strategies for engaging
in professional conversations

* Provide entry points for
empowering teachers and

students
* Build professional knowledge
* Explore our shared beliefs

This session will not:
* Tell you which program to buy

* Give you a script to follow
» Settle the debate

If the Science of Reading is the solution...
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#1 - Teaching
reading is not

simple.
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This Equation is Incomplete

1. Teaching reading is not simple.

R=DXLC

Simple View of Reading (Gough & Tunmer, 1986)

12
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Emily
Hanford’s

“Sold a
Story”

#1-Teaching reading is
not simple.

Word Frequency in "Sold a Story" Podcast Series (Episodes 1-8)

Frequency of key literacy instruction terms across Episodes 1-8

60+

13

The Active
View of
Reading
(Duke and
Cartwright)

#1 —Teaching readingis
not simple.

WORD
RECOGNITION

BRIDGING
ACTIVE PROCESSES
SELF REGULATION

LANGUAGE COMPREHENSION

14
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Try it: Expand
your reading
assessment
process.

#1-Teaching reading is
not simple.

Oral Attend- | Behavior Past, Teacher
Reading ance Current Observ-
Fluency Supports | ations

15

#2 —The
science is

anything but
settled.

Matt Renwick A -

@ReadByExample

| don’t know who needs to hear this...

Teaching a literacy curriculum program like a script, lesson-by-lesson, to
all kids without considering their current interests, abilities, and needs:

- is not scientific

- drains the joy out of learning
- leads to inequities

7:21 PM - Apr 11,2024 - 52.5K Views

il View post engagements
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What gets excluded we say “the” Science of Reading?

#2 — The Science is Anything But Settled

THE OHIO STATE
UNIVERSITY

DAVID GOLDBLATT

17
Pre-science
. . Paradigm N );
Paradigm Shift Changs 532.:‘;\
(Thomas Kuhn) ( The Kuhn
ycle Model
Model Drift
Revolution
#2 —The science is anything but settled. Mod |/
N ot
Visual: https://www.thwink.org/
18
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Try it: Facilitate
Professional
Conversation
with an Article
Study

#2 —The science is
anything but settled.

EL g

EDUCATIONAL
LEADERSHIP ¥

: ¥
.....

" From ||
. Research . ..
.~to Practice & .

........

Rachael Gabriel - “The Sciences of
Reading Instruction”
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#3 - Good
intentions
can lead to

inequitable
outcomes.

B
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What’s the difference between
24% and 25%"7

#3 — Good intentions can lead to inequitable outcomes.

Individual Student Percentiles
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The Potential Impact
#3 — Good intentions can lead to inequitable outcomes.
What gets added via the SoR What gets removed that students
movement: need:
 Scripted curricula * Voice and choice in what to
« Limits on responsive read
instruction * Robust classroom libraries
* Isolated skill practice * Teacher professionalism
* Decontextualized texts * Authentic tasks
* Assessments that measure * Culturally relevant texts
what is easy * Time to read and talk with
peers
22

11
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“The Myth of Average” — Todd Rose

Libraries with
Students | =

#3=Good ir&ons‘&@n lead Y

inequitable outcomes
" A

L~

12
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Making Our Libr‘ary Awesome

5

| Qur dass decided o ke our
hbmry better so we could become
better readers and writers, Firs

T we looked ot our Yowks and chose ones

N'Pm*‘ were old, ripped, rusty, ;qu black

F}

and whife pictures or o pictures, or
were 400 hard 4o read: Then ve Hheew
'“'\err\ away, or gave H’vm away. Ne«"'

Mes. Wie@e( out new books,

WOW' We were REALLY excrted.
After looking at them we had +
decide whwre o put them. Next wo

made stickers with numbers.

26
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(Lput books the §
Same size togetherp ]
@Put funny books
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Tales of a
Fourth Grade Nothing

by JUDY BLUME

illustrated by Roy Doty

#4 — One

science s
dependent
on another.

14
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“Science of reading -
| don't know what
their theory is. They
talk about
‘sequential’ and
‘direct, explicit
instruction’, but that's
not a theory."

#4 - One science is
dependent on another.

29

“Itis tempting, if the
only tool you have is
a hammer, to treat
everything as if it
were a nail.” —
Abraham Maslow

#4 - One science is dependent on
another.

30

15
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Responsive
Teaching

(R. Routman,
2018)

An Ongoing Cycle of Responsive Teaching:
The Optimal Learning Model

Demonstration/Explanation
of concepts, processes, texts, tasks

Continuous Assessing and
Adjusting Throughout Process

Celebration and Review

Emphasis on Self-Checking and i et

Learners Becoming Independent + Trying It out together

« Sharing ideas and asking
questions

+ Scaffolding conversations

- Charting what was
demonstrated/explained

Independent Practice
leading to self-determining

leamers /

Guided Practice
with supportive, actionable feedback

© Regie Routman,
Literacy Essentials:
Engagement, Excellence,
and Equity for ALL Learners
(Stenhouse, 2018)

Noticing and Naming
Learners’ Strengths,
Efforts, and Next Steps

31

The

Sciences of
Reading

(Afflerbach, 2022)

#4 - One science is
dependent on another.

Science
~Mohvation

32
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Try it: Read Professionally, Share Your Knowledge with Staff

NTERMADONAL

LITERAC

ASSOCIATION

Saptamir 2000
Volsme 38 Nomber

SPECIAL ISSUE PART 1
The Science of Reading:
Supports, Critiques, and Questions|

Teaching Reading Is More Than
aScience: It's Also an Art

The Art of Teaching
Weds

International Literacy
Association (ILA): The
Reading Teacher, Reading
Research Quarterly

National Council of
Teachers of English (NCTE):
English Journal, Voices
From the Middle, Language
Arts

Phi Delta Kappan: Kappan
Magazine

ASCD: Educational
Leadership

#5 - You
can’t buy
the Science
of Reading.

17
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“If everything
is the Science
of Reading...”

#5 —You can’t buy the
Science of Reading.

35
, [ ]
The Reader’s Braid
EPISTENOLOGY &\
«0‘@
A BETTER READING MODEL - A READER’S BRAID
36

18
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A Pathway to Becoming a
Reader

- Identified for more support
(skills and strategies)

- Resistant to intervention
(lack of self-efficacy, growth
mindset, executive
functioning)

- Drew student in with Venus
flytrap, related texts
(motivation and engagement
- Became a more confident,

competent reader over time #5 —You can’t buy the Science of Reading.
(skills and strategies)

37

Try it: Develop Shared Beliefs

#5 - You can’t buy the Science of Reading.

Our Beliefs About Reading for Understanding

Choice in what students read and how much they read influences

motivation and achievement.

The easiest texts for English learners to understand are those in which the

concepts and vocabulary are familiar.
Students can have good comprehension even if they do not read well orally.
Rereading is an excellent strategy when comprehension breaks down.

Students need to do lots of independent reading of self-selected texts.

00 O ©

38
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Do we choose:

Destiny? Agency?

40

20 20

Percent Economically Disadvantaged

39

What high-performing schools with similar
demographics had in common:

*No shared programs; shared commitment
*High expectations for every student
*|nclusion as default

*Sustained investment in teachers

Simple stories — Complex reality — Actionable
leadership.

40

20
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How do you choose to see your readers?

41

What School Leaders Need to
Know About the Science of
Reading

A presentation by:
Matt Renwick
Systems/MTSS Coach
mrenwick@cesa3.org
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